








Gill (2005) suggested that African Americans’ stories were expressed in terms of
a tragedy, often highlighting failure and negative occurrences. He felt compelled to
explore the resiliency factors that contributed to the maturation of the African American

male. He described his resiliency research as “giving birth to a new story” (p. 2).

Summary of the Literature Review

After reviewing the literature, several points became clear. One of the most
important factors in educating nontraditional African American undergraduates was to
understand their unique heritage, their strengths, and their resilient qualities. Resiliency
theory described an attitude of hope and tenacity. Nontraditional, African American
students exhibited this attitude by their commitment to continuing their education. The
struggle for equality of the nontraditional, African American college student paralleled
the struggle and development of HBCUs. The students and the university have
experienced many challenges, yet they continue the mission for achievement.

A second point surmised from the review of literature was that there are distinct
differences between traditional and nontraditional students related to challenges they
encounter in their efforts to obtain a degree. Nontraditional students have less time for
the social and cultural events that promote campus involvement, which has proven to be
essential in the retention of the traditional, college-age student. The nontraditional
students are more likely to experience feelings of alienation and inferiority in the
classroom, based on their long absence from the academic arena. The basis of these

differences seem to lie in the student’s life experiences and personal responsibilities.
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Based on differences between traditional and nontraditional students, a third point
in the literature review suggested that alternative methods of campus involvement were
necessary. Campus events need to accommodate the traditional student but should also
include the busy lifestyle of the older adult. Campus events for the nontraditional student
should be brief and whenever possible should include activities which accommodate the
student’s family. Informal, out-of class activities should provide opportunities for story

sharing and a celebration of the student’s accomplishments.
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CHAPTER III

METHODOLOGY

This chapter discusses the methodology of the current study. Data were collected
using two survey instruments, the Personal Resilience Questionnaire (PRQ) and the
Student Demographic Questionnaire (SDQ). The researcher utilized six headings to
organize this chapter: (a) research design, (b) participants, (c) instrumentation, (d) data

collection, (e) data analysis, and (f) limitations.

Research Design

Description of Research Methodology

The researcher investigated the relationship of the resilience of nontraditional,
African American commuter undergraduates, and their academic and social involvement
at a historically Black university. The researcher used correlational statistics to
determine the strength and direction of the relationship among the two student
involvement indicators and the seven resilience indicators. The most widely used
coefficient was the Pearson product-moment correlation coefficient, whose symbol was r
(Patten, 1997). Pearson’s r was a measure of association that varied from -1.00

relationships to +1.00 relationships, with a coefficient of 0.00 indicating no relationship.
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When the relationship between the independent and dependent variables increased, a
higher degree of predictability existed between the variables.

The researcher used two survey instruments in the collection of data: the SDQ and
the PRQ. The researcher also employed the services of two analysts, one from Southern
University at New Orleans (SUNO) and one from Mississippi State University (MSU), to
assist with data entry. The researcher and the data analysts reviewed the data collected
from the SDQ and the PRQ and conducted statistical analysis to determine if there was a
significant relationship between (a) items comprising each of two indicators of student

involvement and (b) the seven indicators of student resiliency.

Independent Variables

The researcher used the SDQ (a) to collect data classification/demographic data
and (b) to assess the two indicators of student involvement. Classification/demographic
data included (a) gender, (b) age, (c) ethnic background, (d) marital status, (¢) having
children, (f) enrollment status, (g) completion of 12 or more semester hours, (h) working
more than 30 hours per week, (i) when the student enrolled in college, and (j)
classification in school. To obtain data about student involvement, the researcher
collected student responses to (a) ten academic involvement indicators and (b) ten social

involvement indicators.

Dependent Variables
The researcher defined the dependent variables for this study as the seven scores
on the PRQ. The researcher utilized these seven scores on the PRQ as indicators of

resilience of the nontraditional, African American commuter undergraduates who
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participated in this study. The seven indicators were: (a) “Positive: The World,” (b)
Positive: Yourself,” (c) “Focused,” (d) “Flexible: Thoughts,” (e) “Flexible: Social,” (f)

“Organized,” and (g) “Proactive.”

Development of Instruments and Pilot Administration

Planning

The researcher developed the SDQ to be used with the PRQ. The researcher
wrote questionnaire items to solicit descriptive information from the participants. To
determine items to ascertain information about student involvement, the researcher
reviewed several existing questionnaires recommended by the Director of Institutional
Research at MSU. The researcher was careful to select indicators of academic and social
involvement that best reflected the environment of the commuter university in this study.
The researcher presented several versions of the SDQ to the dissertation committee for
consideration. The committee offered editorial suggestions about the number of items,
the format of the items, and the grouping of items. The original versions of the SDQ
were lengthy and some versions were not easy to read. During the development of the
final form of the SDQ, the researcher eliminated repetitive questions along with items
that the researcher felt were not essential to determine student involvement.

The researcher successfully completed the MSU online training in Protection of
Human Subjects, which was a requirement prior to initiation of research with human
subjects. The researcher completed the application to the Institutional Review Board
(IRB) of both MSU and SUNO for the Protection of Human Subjects in Research. Both
MSU (see Appendix A) and SUNO (see Appendix B) approved the proposed research.
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The researcher administered a pilot study of the research instruments to 20
students at SUNO, to determine the clarity of instructions and established an estimation
of the time needed for completion of both the SDQ and the PRQ. The researcher invited
20 students who were members of a volunteer organization in a classroom on campus to
remain for the pilot study following one of their regular monthly meetings. Following
the assessment, the researcher served the students refreshments and invited reactions to
the assessment. The students shared their thoughts about the procedure and about the
content of the survey. The researcher made revisions to the wording of the SDQ
instructions and to the SDQ items to improve clarity. Based on the suggestions of those
students participating in the pilot study on the SDQ, the researcher repositioned some
items to add continuity and to improve organization. The researcher used a Protocol
Checklist (see Appendix G) to insure appropriate sequencing of activities during the
administration of the survey. The researcher refined the steps necessary to complete the

SDQ and the PRQ after the administration of the pilot study.

Participants
The researcher conformed to the MSU and SUNO IRB human subjects’
requirements in obtaining participants for the study. The researcher administered the
SDQ and the PRQ to 407 African American undergraduates enrolled in the colleges of
Education, Business, Arts and Social Sciences, and Sciences at a historically Black public
institution. To include a larger number of nontraditional students in the study, the
researcher administered the survey to many of the students enrolled in evening classes at

the university. The students provided the last four digits of their social security numbers
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and the last four digits of the cell phone numbers, those students who did not have a cell
phone filled in 0000. The researcher sought students who previously had completed one
semester of study at the university. The researcher informed the students that
participation in the study was voluntary. The researcher administered the SDQ and the

PRQ to 407 students.

Institution

The researcher conducted the study at a four-year post secondary institution that
was established in 1956. The enrollment of nearly 3500 students was 98% African
American, and 80% of the students were nontraditional. The university was located in an
African American middle-class subdivision. The students that attended the university
were from primarily low-income families and communities throughout a large
metropolitan city in Louisiana. At the time the study began in 2005, many students grew
up in and inhabited the low-rent housing projects that were within close proximity to the
university. In 2005, the university had an open admission policy and tuition was
comparatively low. Warner (1992) stated that Southern University at New Orleans
champions a mission of enriching the disenfranchised student.

The researcher notes that the survey was conducted prior to Hurricane Katrina in
August of 2005. As Director of Student Activities & Organizations at SUNO, the
researcher observed, first hand, the following occurrences. The devastation and the
aftermath of Hurricane Katrina forever changed the landscape and fiber of New Orleans.
The campus of Southern University at New Orleans was destroyed with over 12 feet of

water in many of its buildings. Many of those who lived in the community and who were
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enrolled at the university were displaced and did not return to the city. At the time the
researcher wrote this chapter, pre-Hurricane Katrina students who formerly lived in the
New Orleans low-rent housing projects now lived in trailers because the low-rent housing
projects did not reopen. The Federal Emergency Management Agency (FEMA) provided
the trailers to eligible students. Students who were not eligible for FEMA-assisted
housing-trailers and who did not return to the university because their homes were
destroyed, continued their education through on-line programs.

It is important to note that the university center at SUNO is not representative of
the typical university center of most campuses. The university center does not have a
television for commuter students to watch between classes. There were no quiet areas
where commuter students might find solitude between classes. The university center has
one large open room on the first floor, an indoor pool, a four lane bowling alley, and a

game room with two pool tables.

Instrumentation

Student Demographic Questionnaire

With the approval of the dissertation committee, the researcher designed the
SDQ to be a brief demographic survey. The SDQ included questions about (a) gender,
(b) age, (c) ethnic background, (d) marital status, (e) presence of children, (f) enrollment
status, (g) completion of 12 or more semester hours, (h) working more than 30 hours per
week, (1) enrollment in college immediately after high school, (j) classification in school,

and (k) whether either parent graduated from a four-year college/university. The
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instrument included ten academic involvement indicators and ten social involvement

indicators (see Appendix F).

Personal Resiliency Questionnaire

Conner developed the PRQ in 1990 as he observed signs of resilience in
organizations. He also was interested in learning “how to help individuals, organizations,
and societies manage major change successfully” (Organizational Development
Resources, Inc. 1993, p. ii). Conner began noting the uniqueness that differentiated
people who were able to endure disruption. These individuals appeared to become
stronger as a result of the disruptive changes to their lives. Conner designed the PRQ to
assess several characteristics of these “individuals who navigated change successfully in
areas of perception, thinking, and behavior” (p. ii). Individual scores on the PRQ
represent a view of a person’s predilection and typical style when approaching new
situations.

Conner’s questionnaire provided a method of assessing resilience while
minimizing potential elements of bias. Conner wrote the PRQ on a seventh grade reading
level. Students typically completed the PRQ in minimal time. Conner designed the
instrument with no “right” or “wrong” answers. Hence, the students answered the
questionnaire based on what they believed to be true. The students filled in the response
that best showed how much they agreed or disagreed with each item according to the six
item Likert-Type Response Scale.

For the current research project, the researcher used a version of the PRQ (see

Appendix J) that contained 75 items and measured seven characteristics linked to
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resilience. The seven characteristics were (a) “Positive: The World,” (b) “Positive:

Yourself,” (¢) “Focused,” (d) “Flexible: Thoughts,” (e) “Flexible: Social,” and (e)

“Proactive.” Conner (2003) employed the following definitions to better understand the

resilience qualities outlined in the PRQ.

1. Positive—The World: Individuals who focused on the positive view of their
environment were able to see opportunities and possibilities in situations that
initially appeared to be problems. Those who viewed things as negative were
filled with anxiety and depression, which could prevent them from seeking value
and opportunity. Positive thinkers were better able to create situations and
environments that were positive (ODR, 2003, p. 9).

2. Positive—Yourself: A positive belief in oneself could be an empowering factor for an
individual. Individual” empowered by their abilities were more likely to achieve
their goals and these individuals felt confident to take action while weathering
failure without losing their feelings of self~worth. A positive view of self created
a feeling that one could influence the environment and those things that happened
in life, rather than the other way around (ODR, 2003, p. 10).

3. Focused: The challenges and stresses of life caused feelings of ambiguity and
uncertainty. Individuals who had a strong sense of direction and had set priorities
were more likely to be resilient. Their sense of direction would help them get
back on track after a major disruption. These individuals were better managers of
confusing situations because they tended to sort out the important issues, weigh

the alternatives and used their energy wisely (ODR, 2003, p. 10).
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4. Flexible—Thoughts: Individuals who were characterized by flexible thoughts and
view situations from multiple view points often suspended judgment until they
considered all perspectives, and they accepted life’s paradoxes and contradictions.
These individuals generally had a broader understanding of a problem, allowing
them to be more creativity in seeking resolution (ODR, 2003, p. 11).

5. Flexible—Social: Individuals who had the ability to draw on the resources of others
and valued others input. These individuals recognized there was a connection
between humans, which created a social bond. This social bond gave them the
confidence to rely on the support of others during difficult situations. They
formed relationships and were mutually supportive of friends, recognizing that
other people’s skills complemented their own (ODR, 2003, p. 12).

6. Organized: Organized individuals could find order in chaos and structure in
ambiguity and they could move beyond thought to action. Their organizational
skills allowed them to assess the situation, choose a course of action, and make
preparations to move forward. During chaos they remained focused on that which
was important and used these elements to logically structure a workable plan
(ODR, 2003, p. 12).

7. Proactive: The final characteristic of a resilient individual was the willingness to
move decisively in the midst of uncertainty rather than reacting to circumstances.
This individual was a risk taker and was willing to endure some discomfort
because he believed the outcome would be positive, leading to growth, personal

development, and the achievement of important goals. Proactive individuals
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didn’t avoid challenges, and they responded to disruption by investing their

energy into problem solving (ODR, 2003, p. 13).

Reliability of Instrument

Conner calculated a number of commonly used measures of scale reliability and
provided information about the relationships between individual items on the scale (Aron
& Aron, 1997). The publisher of the questionnaire employed the Cronbach Alpha model
of internal consistency. The Cronbach’s alpha coefficients indicated that the items that
made up each scale had a high level of covariance, indicating people tended to respond
similarly to the various questions in each scale (Aron & Aron, 1997). This indicated that
the questions constituting a given sub-scale measured the same concept. The following
were Cronbach’s alpha coefficients for each sub-scale of the PRQ: (a) “Positive: The
World” had .83; (b) “Positive: Yourself” had .81; (¢) “Focused” had .81; (d) “Flexible:
Thoughts” had .71; (e) “Flexible: Social” had .74; (f) “Organized” had .68; and (g)

“Proactive” had .65 (ODR, 2003, p. 85).

Data Collection
The researcher submitted a proposal to conduct the study to the IRB human
subjects committee of MSU and SUNO. The researcher made personal contacts with the
college deans and faculty at SUNO and requested their approval to administer the surveys
to their classes (see Appendix E). Permission to administer the survey was sought from
participants (see Appendix I). The researcher explained that there would be neither
monetary gains nor any extra credit given for the course for those students who elected to

participate in the study. The researcher also explained that participation in the study was
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clear method of looking at the linear combination of independent variables that were
closely correlated with the dependent variable. The researcher used stepwise multiple
regression procedures (Aron & Aron, 1999) because she wanted to analyze the
contribution of (a) the ten indicators of student academic involvement, and (b) the ten
indicators of student social involvement, in predicting (c) each of the seven indicators of
resilience. The researcher began the stepwise method by entering into the model the item
with the strongest correlation, either negative or positive with the dependent variable.
Each level of entry tested an item for inclusion in the model. The procedure stopped
when there were no more items that contributed significantly (Abu-Bader, 2006). The
researcher then reviewed the models that were generated by the multiple regression

procedures.

Student Population

The researcher administered the SDQ and the PRQ to 407 undergraduate,
nontraditional, commuter students who were enrolled at a historically Black university in
2005. For this study the researcher defined nontraditional students as those who had
indicated three of the following characteristics: (a) was single or married with children;
(b) married; (c) was a commuter student; (d) worked full-time; and (e) would have been
24 years of age or older at the time of graduation.

The researcher, with the assistance of a data analyst from SUNO and MSU,
entered the students’ responses into SPSS 12.0 (2003) and determined which students
were nontraditional (see above definition of nontraditional). The researcher reviewed the

results and 162 students were eliminated from the initial data pool because they either did
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not fit the requirements of being nontraditional as defined in this study, or they did not
fully complete the survey instruments. The researcher retained 245 subjects. The
researcher fully understood Weiss (2006) when he said “Every now and then the best laid
plans of rats and sophomores go awry, and a carefully designed study ends up with

missing scores” (p. 161).

Results of Analysis

The descriptive characteristics of SUNO students who participated in the study
are reported in Table 1. A larger percentage of the students (n=173) were females
(70.6%) and 54 of the students (22.1%) were males. No information regarding the sex
was provided for 18 (7.3%) of the students. The subjects’ ages were 20 years of age and
older. Of the students, (a) 11 (4.5%) were 20 years old, (b) 24(9.8%) were 21 years old,
(c) 8 (3.3 %) of the students were 22 years old, (d) 12 (4.9%) were 23 years old, and (e)
188 (76.7%) were 24 years or older. No information regarding age was given for 2 (.8%)
students. The older group of students represented the largest percentage of the students
who participated in the study. The majority of the students (n =231, 94.3%) were
African Americans. A small proportion of the students indicated other ethnic
backgrounds (n = 13, 5.3%). One student (0.4%) did not respond to this variable.
Students who indicated that they were married, separated, widowed, or divorced,
represented the majority of the students (n = 158, 64.5%). Three-quarters of the students
(n =185, 75.5%) in this study indicated that they had children. Nearly one-quarter of the
students (n = 60, 24.5%) indicated that they did not have children. Enrollment status of

students was also reported. The majority of the students (n =216, 88.2%) indicated that
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they were enrolled full-time. A smaller number (n = 29, 11.8%) indicated that they were

enrolled part-time.

Table 1. Demographic Characteristics of SUNO Students Who Participated in the Study

Independent Variables f %
Gender
Male 54 22.1
Female 173 70.6
No Information 18 7.3
Total 245 100.0
Age
20 11 4.5
21 24 9.8
22 8 3.3
23 12 4.9
24 and older 188 76.7
No information 2 8
Total 245 100.0
Ethnic Background
Black/African American 231 94.3
Other 13 53
No Information 1 4
Total 245 100.0
Marital Status
Single 87 35.5
Married/Separated/
Widowed/Divorced 158 64.5
Total 245 100.0
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Table 1 (continued)

Characteristics f %
Do You Have Children

Yes 185 75.5

No 60 24.5

Total 245 100.0
Enrollment Status

Full-time 216 88.2

Part-time 29 11.8

Total 245 100.0
Have You Completed 12 or More Semester Hours

Yes 233 95.1

No 12 4.9

Total 245 100.0
Do You Work More Than 30 Hours Per Week

Yes 207 84.5

No 38 15.5

Total 245 100.0
Did You Enroll in College Immediately After High School

Yes 69 28.4

No 174 71.0

No Information 2 8

Total 245 100.0
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Table 1 (continued)

Characteristics f %
Classification
Freshman 35 14.3
Sophomore 43 17.6
Junior 63 25.7
Senior 100 40.8
No Information 4 1.6
Total 245 100.0
Did Either Parent Finish College
Yes 53 21.6
No 170 69.4
No Information 22 9.0
Total 245 100.0

The frequency of nontraditional student responses to each of the ten indicators of
academic involvement is as follows: (a) 68.6% of the nontraditional students used a
computer or word processor to prepare reports or papers very often; (b) 54.7% of
nontraditional students took detailed notes during class very often; (c) 51.8% of
nontraditional students contributed to class discussions very often; and (d) 58.4%

of nontraditional students searched the world wide web or internet for information
related to a course very often. Detailed information about academic involvement of

nontraditional students is presented in Table 2.
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Table 2: Descriptive Statistics of Academic Involvement Indicators of SUNO Students
Who Participated in the Study

Academic Involvement Indicator f %

Asked Instructor for Information

Never 20 8.2
Occasionally 87 35.5
Often 73 29.8
Very Often 63 25.7
No Information 2 8
Total 245 100.0
Use Computer
Never 6 2.4
Occasionally 15 6.1
Often 54 22.0
Very Often 168 68.6
No Information 2 8
Total 245 100.0
Use Computer Lab
Never 26 10.6
Occasionally 48 19.6
Often 82 33.5
Very Often 87 35.5
No Information 2 8
Total 245 100.0
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Table 2 (continued)

Academic Involvement Indicator f %

Memorize Formulas, Definitions, Concepts, Etc.

Never 13 53
Occasionally 49 20.0
Often 87 35.5
Very Often 94 38.4
No Information 2 8
Total 245 100.0
Ask Librarian for Help
Never 42 17.1
Occasionally 69 28.2
Often 65 26.5
Very Often 66 26.9
No Information 3 1.2
Total 245 100.0

Worked in a Group on Class Assignment

Never 15 6.1
Occasionally 58 23.7
Often 79 322
Very Often 90 36.7
No Information 3 1.2
Total 245 100.0
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Table 2 (continued)

Academic Involvement Indicator f %

Take Notes in Class

Never 3 1.2
Occasionally 28 11.4
Often 75 30.6
Very Often 134 54.7
No Information 5 2.0
Total 245 100.0

Contribute to a Class Discussion

Never 10 4.1
Occasionally 38 15.5
Often 67 27.3
Very Often 127 51.8
No Information 3 1.2
Total 245 100.0
Explain Course Material to Anyone
Never 6 2.4
Occasionally 42 17.1
Often 82 33.5
Very Often 110 44.9
No Information 5 2.0
Total 245 100.0

Search the Internet

Never 6 2.4
Occasionally 28 11.4
Often 65 26.5
Very Often 143 58.4
No Information 3 1.2
Total 245 100.0
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The frequency of nontraditional student responses to each of the ten indicators of
social involvement is as follows: 46.5% of the nontraditional students indicated that they
would consider living in an apartment or dormitory if the university provided on-campus
housing very often. The researcher also found that 40% of the nontraditional students
indicated that they often supported classmates’ fundraisers (purchased raffle tickets,
candy, etc.) and 36% of the nontraditional students made new friends whose interests
were different from theirs. Detailed information about social involvement of
nontraditional students is presented in Table 3.

Table 3:  Descriptive Statistics of Student Involvement Indicators of SUNO Students
Who Participated in the Study

Student Involvement Indicator f %

Dated a Classmate

Never 54 22.0
Occasionally 66 26.9
Often 53 21.6
Very Often 66 26.9
No Information 6 2.4
Total 245 100.0
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Table 3 (continued)

Student Involvement Indicator f %

Communicated with a Classmate Outside of Class

Never 14 5.7
Occasionally 51 20.8
Often 83 33.9
Very Often 92 37.6
No Information 5 2.0
Total 245 100.0

Participated in SUNO’s Homecoming

Never 82 33.5
Occasionally 41 16.7
Often 66 26.9
Very Often 51 20.8
No Information 5 2.0
Total 245 100.0
Attended a Greek Organization Party
Never 64 26.1
Occasionally 51 20.8
Often 51 20.8
Very Often 74 30.2
No Information 5 2.0
Total 245 100.0
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Table 3 (continued)

Student Involvement Indicator f %

Met with a Campus Organization or Student Government

Never 57 233
Occasionally 56 22.9
Often 72 294
Very Often 60 24.5
Total 245 100.0
Made New Friends
Never 16 6.5
Occasionally 64 26.1
Often 89 36.3
Very Often 76 31.0
Total 245 100.0
Supported Fundraisers
Never 16 6.5
Occasionally 44 18.0
Often 97 39.6
Very Often 85 34.7
No Information 3 1.2
Total 245 100.0

Visited the University Center

Never 47 19.2
Occasionally 65 26.5
Often 72 29.4
Very Often 60 24.5
No Information 1 4
Total 245 100.0
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Table 3 (continued)

Student Involvement Indicator f %

Had Lunch with a Classmate

Never 18 7.3
Occasionally 45 18.4
Often 91 37.1
Very Often 90 36.7
No Information 1 4
Total 245 100.0

Would Live in a Dormitory if Available

Never 38 15.5
Occasionally 28 11.4
Often 61 24.9
Very Often 114 46.5
No Information 4 1.6
Total 245 100.0

The mean scores of nontraditional students in this study, when compared with
working adults, were at the 50th percentile for two indicators of resilience: (a)
“Positive—Yourself” and (b) “Organized”. The mean scores for indicators of resilience of
nontraditional students in this study fell within the typical range of scores when
compared with working adults for four indicators of resilience: (a) “Positive—The World”
at the 33rd percentile; (b) “Focused” at the 35th percentile; (c) “Flexible—Social” at the
21st percentile; and (d) “Proactive” at the 32nd percentile. The mean score of
nontraditional students in this study was at 14th percentile for one resilience indicator;
“Flexible—Thoughts,” which placed them well outside of the typical range of scores for
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working adults. Detailed information about social indicators of resilience of
nontraditional students is presented in Table 4.

Table 4. Descriptive Statistics for Resilience Indicators Assessed in the Personal
Resiliency Questionnaire of Students® Who Participated in the Research

Project
Resiliency Indicators M SD Percentiles
Positive: The World 67.8 15.87 33%
Positive: Yourself 72.2 14.57 50%
Focused 71.0 17.72 35%
Flexible: Thoughts 50.2 11.09 14%
Flexible: Social 60.8 11.99 21%
Organized 62.8 12.71 50%
Proactive 56.9 10.54 32%

*n =245

Research question one was “What is the relationship among ten indicators of
academic involvement and seven indicators of resilience of nontraditional students at a
historically Black university?” Research question two was “What is the relationship
among ten social involvement indicators and seven resilience indicators of nontraditional
students at a historically Black university?” Multiple regression procedures were
performed by the researcher to address these questions. Pearson correlation coefficients
were computed for all variables. These findings are reported in the Pearson Correlation

Matrix in Table 5.
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Table 5.

Involvement Scores of Students Who Participated in the Research Project

Pearson Product Moment Correlation Matrix with Seven Personal Resiliency Questionnaire Scores and Two

Variables 1 2 3 4 5 6 7 8 9
Resiliency Indicators

1. Positive: The World 1.000

2. Positive: Yourself .665* 1.000

3. Focused 714* 758%* 1.000

4. Flexible: Thoughts 400* 371% .340%* 1.000

5. Flexible: Social 594 519%* .558* 335% 1.000

6. Organized 391%* A467* S61* 113 267* 1.000

7. Proactive 416%* 396%* 413%* 398%* 335% 191%* 1.000
Student Involvement Indicators

8. Academic .089 .087 058 .080 .086 110 068 1.000

9. Social -.036 -.012 -.112 -.012 -.054 -.092 .052 .360* 1.000

*p <0.01



Research question one addressed the following question: “What is the
relationship among ten indicators of academic involvement and seven indicators of
resilience of nontraditional students at a historically Black university?” The researcher
conducted a stepwise multiple regression using the ten academic student involvement
indicators to predict the resilience indicator “Positive—Yourself.” Results of the analysis
are found in Table 6.

Table 6.  Significant Stepwise Regression Models Predicting the Resilience Indicator
“Positive—Yourself” From Academic Student Involvement Indicators

Academic Involvement Indicator R R? F p

Model 1 — Take Detailed Notes in Class .196 .038 9.243 .003

The researcher found a single-item statistical model that significantly predicted
the indicator of resilience “Positive—Yourself.” The indicator of academic involvement
“Take detailed notes in class” explained 3.8% of the variance in the dependent variable
“Positive—Yourself,” (F (1, 228) = 9.243, p = .003).

The researcher conducted a stepwise multiple regression using the ten indicators
of academic student involvement to predict the indicator of resilience “Focused.” Results

of the analysis are found in Table 7.
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Table 7.  Significant Stepwise Regression Models Predicting the Resilience Indicator
“Focused” From Academic Student Involvement Indicators

Academic Involvement Indicator R R? F p
Model 1 — Use a Computer 217 .047 11.397 .001
Model 2 — Use Computer 246 .066 8.092 .000

Ask Instructor for Information

Note: Use a computer or word processor to prepare reports or papers.

Ask instructor for information related to a course you are taking (grades, make-up

assignment, etc.)

The researcher found a two-item statistical model that significantly predicted the
indicator of resilience “Focused.” This two-item statistical model contained the items
“Used computer or word processor to prepare reports or papers” and “Asked an instructor
for information related to a course you are taking (grades, make-up assignment, etc.).”
The combination of these two indicators explained 6.6 % of the variance associated with
the resilience indicator “Focused,” (F (2, 220) = 8.092, p = .000).

The researcher conducted a stepwise multiple regression using the ten indicators
of academic student involvement to predict the indicator of resilience

“Flexible—Thoughts.” Results of the analysis are found in Table 8.

64



Table 8.  Significant Stepwise Regression Models Predicting the Resilience Indicator
“Flexible—Thoughts” From Academic Student Involvement Indicators

Academic Involvement Indicator R R? F p

Model 1 — Contribute to a Class Discussion 218 .048 11.577 .001

Model 2 — Contribute to a Class Discussion 256 .066 &.080 .000
Use Computer Lab

Model 3 — Contribute to a Class Discussion .293 .086 7.165 .000
Use Computer Lab

Take Detailed Notes in Class

Note: Use a computer lab or center to improve study or academic skills (reading, writing,
computer lab, etc.)

The researcher found a three-item statistical model that significantly predicted the
indicator of resilience “Flexible—Thoughts.” This 3-item statistical model contained the
items “Contributed to a class discussion,” “Use a computer lab or center to improve study
or academic skills (reading, writing, computer lab, etc.),” and “Take detailed notes in
class.” The combination of these three indicators explained 8.6% of the variance
associated with the resilience indicator “Flexible-Thoughts,” (F (3, 229) = 7.165, p =
.000).

The researcher conducted a stepwise multiple regression using the ten indicators
of academic student involvement to predict the resilience indicator “Organized.” Results

of the analysis are found in Table 9.
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Table 9.  Significant Stepwise Regression Models Predicting the Resilience Indicator
“Organized” From Academic Student Involvement Indicators

Academic Involvement Indicator R R? F p
Model 1 — Ask Librarian for Help 146 .021 5.009 026
Model 2 — Ask Librarian for Help 202 .041 4914 .008

Take Detailed Notes in Class

Note: Asked a librarian or staff member for help in finding information on some topic.

The researcher found a two-item statistical model that significantly predicted the
indicator of resilience “Organized.” This 2-item statistical model contained the items
“Asked the librarian or staff for help in finding information or some topic,” and “Taking
detailed notes in class.” The combination of these two indicators explained 4.1% of the
variance associated with the resilience indicator “Organized,” (F (2, 230) =4.914,p =
.008).

The researcher conducted a stepwise multiple regression using the ten indicators
of academic student involvement to predict the indicator of resilience “Proactive.”
Results of the analysis are found in Table 10.

Table 10. Significant Stepwise Regression Models Predicting the Resilience Indicator
“Proactive” From Academic Student Involvement Indicators

Academic Involvement Indicator R R? F p

Model 1 — Take Detailed Notes in Class .206 .043 10.286 .002
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The researcher found single-item statistical model that significantly predicted
“Proactive.” The indicator of academic involvement “Take detailed notes in class”
explained 4.3% of the variance in the dependent variable “Proactive,” (F (1, 231) =
10.286, p =.002).

Research question two addressed the following question: “What is the
relationship among ten indicators of social involvement and seven indicators of resilience
of nontraditional students at a historically Black university? “

The researcher conducted a stepwise regression using the ten indicators of social
student involvement to predict indicator of resilience “Positive—The World.” Results of
the analysis are found in Table 11.

Table 11. Significant Stepwise Regression Models Predicting the Resilience Indicator
“Positive—The World” From Social Student Involvement Indicators

Student Involvement Indicator R R? F p

Model 1 — Would Live in Dorm if Available .200 .040 9.523 .002

Model 2 — Would Live in Dorm if Available .249 .062 7.525 .001
Make Friends

Note: Would you consider living in an apartment or dormitory if the university provided
on-campus housing?
Make friends whose interests are different from yours.
The researcher found a two-item statistical model that significantly predicted the
indicator of resilience “Positive—The World.” This two-item statistical model contained

the items “Would you consider living in an apartment or dormitory if the university

provided on-campus housing,” and “Make friends whose interests are different from
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yours.” The combination of these two indicators explained 6.2% of the variance
associated with the indicator of resilience “Positive—The World,” (F (2, 228) = 7.525, p =
.001).

The researcher conducted a stepwise regression using the ten indicators of social
student involvement to predict indicator of resilience “Positive—Yourself.” Results of the
analysis are found in Table 12.

Table 12. Significant Stepwise Regression Models Predicting the Resilience Indicator
“Positive—Yourself” From Social Student Involvement Indicators

Student Involvement Indicator R R? F p

Model 1 — Would Live in Dorm if Available ~ .187 .035 8.300 .004

Note: Would you consider living in an apartment or dormitory if the university provided
on-campus housing?

The researcher found a single-item statistical model that significantly predicted
the indicator of resilience “Positive—Yourself.” The indicator of social involvement
“Would you consider living in an apartment or dormitory if the university provided on-
campus housing,” explained 3.5% of the variance associated with the resilience indicator
“Positive—Yourself,” (F (1, 228) = 8.300, p = .004).

The researcher conducted a stepwise regression using the ten indicators of social
student involvement to predict indicator of resilience “Focused.” Results of the analysis

are found in Table 13.
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Table 13 Significant Stepwise Regression Models Predicting the Resilience Indicator
“Focused” From Social Student Involvement Indicators

Student Involvement Indicator R R? F p

Model 1 — Would Live in Dorm if Available 252 .064 15.508 .000

Note: Would you consider living in an apartment or dormitory if the university provided
on-campus housing?

The researcher found a single-item statistical model that predicted the indicator of
resilience “Focused.” The indicator of social involvement “Would you consider living in
an apartment or dormitory if the university provided on-campus housing” and explained
6.4% of the variance associated with the resilience indicator “Focused,” (F (1, 228) =
15.508, p = .000).

The researcher conducted a stepwise regression using the ten indicators of social
student involvement to predict the indicator of resilience “Flexible—Thoughts.” Results
of the analysis are found in Table 14.

Table 14. Significant Stepwise Regression Models Predicting the Resilience Indicator
“Flexible—Thoughts” From Social Student Involvement Indicators

Student Involvement Indicator R R? F p

Model 1 — Supported Fundraisers 168 028 6.650 011

Note: Supported classmates’ fundraisers, (purchased raffle tickets, candy, etc.).
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The researcher found a single-item statistical model that predicted the indicator of
resilience “Flexible—Thoughts.” The social indicator “Supported classmates’ fundraisers,
(purchased raffle tickets, candy, etc.)” explained 2.8% of the variance associated with the
indicator of resilience “Flexible—Thoughts,” (F (1, 228) = 6.650, p =.011).

The researcher conducted a stepwise regression using the ten indicators of social
student involvement to predict the indicator of resilience “Flexible—Social.” Results of
the analysis are found in Table 15.

Table 15 Significant Stepwise Regression Models Predicting the Resilience Indicator
“Flexible—Social” From Social Student Involvement Indicators

Student Involvement Indicator R R? F p

Model 1 — Would Live in Dorm if Available ~ .190 .036 8.506 .004

Note: Would you consider living in an apartment or dormitory if the university provided
on-campus housing?

The researcher found a single-item statistical model that predicted the indicator of
resilience “Flexible—Social.” The indicator of social involvement “Would you consider
living in an apartment or dormitory if the university provided on-campus housing”
explained 3.6% of the variance associated with the resilience indicator “Flexible—Social,”
(F (1, 228) =8.5006, p = .004).

The researcher conducted a stepwise regression using the ten indicators of social
student involvement to predict the indicator of resilience “Organized.” Results of the

analysis are found in Table 16.
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Table 16 Significant Stepwise Regression Models Predicting the Resilience Indicator
“Organized” From Social Student Involvement Indicators

Student Involvement Indicator R R? F p

Model 1 — Would Live in Dorm if Available .205 .042 10.027 .002

Note: Would you consider living in an apartment or dormitory if the university provided
on-campus housing?

The researcher found a single-item statistical model that predicted the indicator of
resilience “Organized.” The social indicator “Would you consider living in an apartment
or dormitory if the university provided on-campus housing” explained 4.2% of the
variance associated with the resilience indicator “Organized,” (F (1, 228) = 10.027, p =
.002).

The researcher conducted a stepwise regression using the ten indicators of social
student involvement to predict the indicator of resilience “Proactive.” Results of the
analysis are found in Table 17.

Table 17 Significant Stepwise Regression Models Predicting the Resilience Indicator
“Proactive” From Social Student Involvement Indicators

Student Involvement Indicator R R? F p
Model 1 — Supported Fundraisers 234 055 13.200 .000
Model 2 — Supported Fundraisers 286 .082 10.073 .000

Visited the University Center

Note: Supported classmates’ fundraisers, (purchased raffle tickets, candy, etc.)
Visited the university center’s (bowling alley, pool, game room).
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The researcher found a two-item model that significantly predicted the indicator
of resilience “Proactive.” This two-item model contained the items “Supported
classmates’ fundraisers, (purchased raffle tickets, candy, etc.)” and “Visited the
university center’s (bowling alley, pool, game room.)” The combination of these two
indicators explained 8.2% of the variance associated with the resilience indicator

“Proactive,” (F (2, 227) 10.073, p = .000).

Discussion of Major Findings

Academic Involvement Indicators and Resilience Indicators

The researcher’s initial analysis of the relationship between the indicator of
overall academic involvement and each of the seven indicators of resilience yielded no
significant correlations. However, when the researcher employed the use of stepwise
multiple regressions with the ten indicators of academic involvement to predict indicators
of resilience, she found significant relationships between some of the indicators of
academic involvement and five indicators of resilience.

1. The researcher found a single item statistical model that significantly predicted the
indicator of resilience “Positive—Yourself.” The indicator of academic involvement
“Take detailed notes in class” explained 3.8% of the variance in the dependent
variable “Positive—Yourself,” (F (1, 228) =9.243, p =.003). The researcher
interpreted this significant relationship as an indication that nontraditional students
who took notes in class had resilient characteristics based on the resilience indicator
“Positive—Yourself.” Students with higher scores on “Positive—Yourself” had a more

positive view of themself and were more likely to achieve their goals (ODR, 2003).
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The researcher found a two-item statistical model that significantly predicted the
indicators of resilience “Focused.” This two-item statistical model contained the
items “Used computer or word processor to prepare reports or papers” and “Asked an
instructor for information related to a course you are taking (grades, make-up
assignment, etc.).” The combination of these two indicators of academic
involvement explained 6.6 % of the variance associated with the resilience indicator
“Focused,” (F (2, 220) = 8.092, p =.000). The researcher interpreted this significant
relationship as an indication that nontraditional students who used a computer and
who asked an instructor for assistance had resilient characteristics based on the
resilience indicator “Focused.” Students with higher scores of “Focused” reported
that they had a strong sense of direction and had set priorities (ODR, 2003).

The researcher found a three-item statistical model that significantly predicted the
indicators of resilience “Flexible—Thoughts.” This three-item statistical model
contained the items “Contributed to a class discussion,” “Use a computer lab or center
to improve study or academic skills (reading, writing, computer lab, etc.),” and “Take
detailed notes in class.” The combination of these three indicators of academic
involvement explained 8.6% of the variance associated with the resilience indicator
“Flexible—Thoughts,” (F (3, 229) = 7.165, p = .000). The researcher interpreted this
significant relationship as an indication that students who contributed to a class
discussion, used the computer lab and took detailed notes in class had resilient
characteristics based on the resilience indicator “Flexible—Thoughts.” Students with

higher scores of “Flexible—Thoughts” viewed situations from various perspectives
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and often withheld judgment until they had an opportunity to consider all aspects of
the situation (ODR, 2003).

The researcher found a two-item statistical model that significantly predicted the
indicators of resilience “Organized.” This two-item statistical model contained the
indicators of academic involvement “Asked the librarian or staff for help in finding
information or some topic,” and “Taking detailed notes in class.” The combination of
these two indicators of academic involvement explained 4.1% of the variance
associated with the resilience indicator “Organized,” (F (2, 230) =4.914, p =.008).
The researcher interpreted this significant relationship as an indication that
nontraditional students who asked a librarian for help and who took detailed notes in
class had resilient characteristics based on the resilience indicator “Organized.”
Students with higher scores of “Organized” had skills that allowed them to assess the
condition, choose a path of action, and made provisions to move beyond life’s
disruptions (ODR, 2003).

The researcher found a single-item statistical model that significantly predicted the
indicators of resilience “Proactive.” This singe-item statistical model contained the
indicator of academic involvement “Take detailed notes in class” explained 4.3% of
the variance in the dependent variable “Proactive,” (F (1, 231) = 10.286, p =.002).
The researcher interpreted this significant relationship as an indication that this type
of nontraditional student had resilient characteristics based on the resilience indicator
“Proactive.” These students create opportunities to stretch for personal development

(ODR, 2003).
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Social Involvement Indicators and Resilience Indicators

The researcher’s initial analysis of the relationship between the indicator of
overall social involvement and each of the seven indicators of resilience yielded no
significant correlations. However, when the researcher employed the use of stepwise
multiple regressions with the ten indicators of social involvement to predict resilience
indicators, she found significant relationships between some of the academic involvement
indicators and all seven resilience indicators.

1. The researcher found a two-item statistical model that significantly predicted the
indicator of resilience “Positive—The World.” This two-item statistical model
contained the items “Would you consider living in an apartment or dormitory if the
university provided on-campus housing,” and “Make friends whose interests are
different from yours.” The combination of these two social indicators explained 6.2%
of the variance associated with the resilience indicator “Positive—The World,” (F (2,
228)=17.525,p=.001). The researcher interpreted this significant relationship as an
indication that these nontraditional students had resilient characteristics based on the
indicator of resilience “Positive—The World.” Students with higher scores of
“Positive—The World” were able to see opportunities and advancement in situations
that presented themselves as problems (ODR, 2003).

2. The researcher found a single-item statistical model that significantly predicted the
indicator of resilience “Positive—Yourself.” The indicator of social involvement
“Would you consider living in an apartment or dormitory if the university provided
on-campus housing” explained 3.5% of the variance associated with the resilience
indicator “Positive—Yourself,” (F (1, 228) = 8.300, p = .004). The researcher
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interpreted this significant relationship as an indication that this type of nontraditional
student had resilient characteristics based on the resilience indicator
“Positive—Yourself.” Students with higher scores of “Positive—Yourself” were
empowered by their sincere belief in self and were more likely to reach their life
ambitions (ODR, 2003).

The researcher found a single-item statistical model that predicted the indicator of
resilience “Focused.” The indicator of social involvement “Would you consider
living in an apartment or dormitory if the university provided on-campus housing”
explained 6.4% of the variance associated with the resilience indicator “Focused,” (F
(1,228) = 15.508, p = .000). The researcher interpreted this significant relationship
as an indication that this type of nontraditional student had resilient characteristics
based on the resilience indicator “Focused.” Students with higher scores of
“Focused” had an unwavering sense of direction and understood the need to have
personal priorities (ODR, 2003).

The researcher found a single-item statistical model that predicted the indicator of
resilience “Flexible—Thoughts.” The indicator of social involvement “Supported
classmates’ fundraisers, (purchased raffle tickets, candy, etc.)” explained 2.8% of the
variance associated with the resilience indicator “Flexible—Thoughts,” (F (1, 228) =
6.650, p=.011). This was a significant level which indicated this type of
nontraditional student had resilient characteristics based on the resilience indicator
“Flexible—Thoughts.” The research from the ODR (2003) indicated that these

individuals viewed situations from numerous angles; they withheld their decisions
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until they had considered all possible angles, and they accepted life’s mysteries and
uncertainties.

The researcher found a single-item statistical model that predicted the indicator of
resilience “Flexible—Social.” The indicator of social involvement “Would you
consider living in an apartment or dormitory if the university provided on-campus
housing” explained 3.6% of the variance associated with the resilience indicator
“Flexible—Social,” (F (1, 228) = 8.506, p = .004). This was a significant level which
indicated this type of nontraditional student had resilient characteristics based on the
resilience indicator “Flexible—Social.” ODR (2003) suggested this individual
recognized there was a connection between humans which formed a social bond.
This social bond allowed the individual to depend on the encouragement and support
of others during life’s disruptions.

The researcher found a single-item statistical model that predicted the indicator of
resilience “Organized.” The indicator of social involvement “Would you consider
living in an apartment or dormitory if the university provided on-campus housing”
explained 4.2% of the variance associated with the resilience indicator “Organized,”
(F (1, 228)=10.027, p =.002). This was a significant indication that this type of
nontraditional student had resilient characteristics based on the resilience indicator
“Organized.” The research from the ODR (2003) indicated that this type of
individual had organizational skills which allowed them to examine a situation, work
out a plan and give them a direction to get past a challenging situation.

The researcher found a two-item statistical model that significantly predicted the

indicator of resilience “Proactive.” This two-item model contained the items
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“Supported classmates’ fundraisers, (purchased raffle tickets, candy, etc.,)” and
“Visited the university center’s (bowling alley, pool, game room).” The combination
of these two indicators of social involvement explained 8.2% of the variance
associated with the resilience indicator “Proactive,” (F (2, 227) 10.073, p = .000).
These were significant levels which indicated the “Proactive” nontraditional student
had resilient characteristics based on the resilience indicator “Proactive.” ODR
(2003) considered this individual a risk taker and described this individual as a person
willing to endure difficulties because he believed the end result would provide
positive personal development and would assist them in reaching their goals.

Two indicators of academic involvement did not produce any links to indicators
of resilience. The two indicators of academic involvement were: (a) “Memorized
formulas, definitions, technical terms and concepts,” and (b) “Worked on a class
assignment, project, or presentation with other students.” Five indicators of social
involvement did not produce a link to indicators of resilience. The five indicators of
social involvement were: (a) “Have you been on a date or group outing with a member of
your class away from the University (movie, bowling, concert, dance, etc.),” (b)
“Communicate with classmates outside of the classroom (telephone, email, visits),” (c)
“Serve as a participant in the homecoming coronation and/or attended any homecoming
events,” (d) “Attended a Greek organization interest meeting, stomp show, or party,” (e)
“Attend meeting of a campus club, departmental organization, or student government

group.”
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CHAPTER V

SUMMARY, IMPLICATIONS, AND RECOMMENDATIONS

The purpose of this study was to assess the relationship between resilience and
involvement of nontraditional, commuter students at a historically Black university. Two
research questions were: (a) “What is the relationship among ten indicators of academic
involvement and seven indicators of resilience of nontraditional students at a historically
Black university?” and (b) “What is the relationship among ten indicators of social
involvement and seven indicators of resilience of nontraditional students at a historically
Black university?” guided the study. This final chapter contains a brief overview of the
study, followed by a discussion of results, implications, and recommendations for future

research.

Overview
The researcher examined the relationship among two indicators of student
involvement and seven indicators of resilience of nontraditional, commuter
undergraduates at a historically Black university. There were 245 nontraditional
undergraduates enrolled in historical Black university in southeastern Louisiana who
participated in the study. This university was a commuter university at the time of this

study.
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This study employed Pearson’s product moment correlation to determine if there
was a strong or meaningful relationship among indicators of student resilience, academic
involvement, and student involvement. The researcher used Pearson’s correlation
procedures as the predictor, and criterion variables were at the interval level of
measurement and were normally distributed within the population. The researcher used
multiple regression analyses to obtain a clearer understanding of the amount of variance
that was explained by the relationship among the ten indicators of academic involvement

and the ten indicators of social and each of the seven indicators of resilience.

Implications

The results of this study supported the position that there was a linkage among
resilience and indicators of academic involvement and there was also a linkage among
resilience and indicators of social involvement of nontraditional, commuter students at a
historically Black university. The information gleaned from this study has implications
for institutions of higher education, student affairs administrators, faculty, and staff. The
information is particularly important for those who serve a large population of
nontraditional undergraduates. Some of the major implications of the study are discussed

below.

Implications for Higher Education

The researcher found the indicator of academic involvement, “Take Detailed
Notes in Class” which was linked to two indicators of resilience: (a) “Positive—Y ourself”
and (b) “Proactive.” Based on these findings the researcher suggests that universities

inform nontraditional students of the importance of taking detailed notes. Freshman
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orientation courses could provide materials with instructions on note taking. Speakers
could be invited to the campus to conduct workshops on hints to master the art of note
taking. These activities may improve nontraditional students’ resilience and positive
view of self by increasing their confidence and self worth. The nontraditional students’
proactive efforts in taking detailed notes may require some extra energy, but the study
shows the outcome will be positive.

The researcher found the indicator of academic involvement, “Use a computer or
word processor to prepare reports or papers” which was linked to two indicators of
resilience: (a) “Focused” and (b) “Flexible—Thoughts.” Based on these findings the
researcher suggests that universities inform nontraditional students of the importance of
using the computer or word processor when working on their class assignments.
Freshman orientations could provide nontraditional students with the location of all
computer labs on campus. Seminars could be held for nontraditional students to acquaint
them with the current computer innovations. Workshops could be held to introduce
nontraditional students to the software that is geared to their majors. These activities may
improve nontraditional students’ resilience as they become more focused and improve
their sense of directions and set priorities. The nontraditional students’ flexible thinking
in using the computer and learning about the various software designed to enhance their
studies may improve their willingness to seek solutions from multiple view points.

The researcher found the indicator of academic involvement, “Ask an instructor
for information related to a course you are taking (grades, make-up assignment, etc.)”
which was linked to one indicator of resilience: “Focused.” Based on this finding the

researcher suggests that universities inform nontraditional students of the importance of
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communicating with their instructors, both in and out-of the classroom. Freshman
orientations could provide nontraditional students with the location of their instructors’
offices, telephone numbers and email addresses. Informal gatherings could be held where
students can talk with their instructors. These activities may improve nontraditional
students’ resilience as they become more focused and improve their sense of directions
and assist them in setting priorities.

The researcher found the indicator of academic involvement, “Contributed to a
Class Discussion” which was linked to one indicator of resilience: “Flexible—Thoughts.”
Based on this finding the researcher suggests that universities inform nontraditional
students of the importance of engaging in classroom discussions. Active participation in
classroom discussions may improve nontraditional students’ flexible thinking in their
willingness to openly express their thoughts among their peers and to seek solutions from
multiple view points.

The researcher found the indicator of academic involvement, “Use a computer lab
or center to improve study or academic skills (reading, writing, computer lab, etc.)”
which was linked to one indicator of resilience: “Flexible—Thoughts.” Based on this
finding the researcher suggests that universities inform nontraditional students of the
importance of using a computer lab, reading lab, and writing lab. Active participation
with support staff at the university may improve nontraditional students’ flexible thinking
in their willingness to openly express their thoughts and to seek solutions from multiple

view points.
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The researcher found that the indicator of academic involvement “Asked a
librarian or staff member for help in finding information on some topic” was linked to
one indicator of resilience: “Organized.” Based on this finding the researcher suggests
that universities encourage nontraditional students to visit the library and ask members of
that staff to assist them on locating information for their assignments. Freshman
orientations could provide nontraditional students with the location of all libraries and
resource centers on campus. Seminars could be held for nontraditional students to
acquaint them with how the library system is designed. Librarians could conduct
seminars to introduce nontraditional students to the various methods of researching a
topic in the library. Engaging library staff for assistance may improve nontraditional
students’ resilience as they become more organized and improve their abilities to assess a
situation and choose a course of action.

The researcher found that the indicator of social involvement, “Would you
consider living in an apartment or dormitory if the university provided on-campus
housing?” was linked to five indicators of resilience: (a) “Positive—The World,” (b)
“Positive—Yourself,” (c) “Focused,” “Flexible—Social,” and (d) “Organized.” The
researcher found it interesting that the nontraditional students at this university indicated
an interest in living on campus. At the time the study was conducted, the university did
not provide on campus housing. Prior to Hurricane Katrina all students commuted to the
university.

Based on these findings the researcher suggests that commuter campuses consider
providing on-campus housing for their students. University administrator could contact

local apartment owners for a block of apartments and ask that they provide a group
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discounts for students enrolled at the university. Campus housing may improve
nontraditional students’ resilience as they view their world as positive and seek ways to
improve that environment. Living on campus may create a positive view of self for
nontraditional students and improve their confidence and self esteem. By living on
campus, nontraditional students may increase their resilience and become more focused
as they develop a stronger sense of direction and set priorities. Resilience may increase
for the nontraditional student whose social bonds develop and they can rely on the
support of others. The nontraditional residential student may increase their resilience and
develop better organizational skills which allow then to assess a situation, choose a
course of action, and make preparations to move forward.

The researcher found that the indicator of social involvement, “Make friends
whose interest are different from yours” was linked to one indicator of resilience:
“Positive—The World.” Based on this finding the researcher suggests that universities
encourage nontraditional students to develop new friendships with members of their
campus community. Nontraditional students could exchange name, telephone numbers
and email addresses of their classmates at the start of their college careers. Learning
communities could be developed to encourage the nontraditional student to have out-of-
classroom experiences. These informal gatherings may increase resilience in the
nontraditional student as they become positive thinkers who are better able to create
situations and environments that are positive.

The researcher found that the indicator of social involvement, “Support
classmates’ fundraisers, (purchased raffle tickets, candy, etc.)” was linked to two

indicators of resilience: (a) “Flexible-Thoughts,” and (b) “Proactive.” Based on this
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finding, the researcher suggests that universities encourage nontraditional students to
support their classmates in fundraiser events. This small effort of support may increase
resilience in nontraditional students as their thoughts move from themselves and they
start to see other students’ efforts, this positive action is evidence of the nontraditional
student’s personal development.

The researcher found that the indicator of social involvement, “Visited the
university center’s (bowling alley, pool, game room)” was linked to one indicator of
resilience: “Proactive.” Based on this finding the researcher suggests that university
administrators encourage nontraditional students to support visit the university center.
Visits to the university center could provide opportunities for informal meetings of
classmates and provide out-of-class interaction with instructors. These visits to the
university center could increase the resilience of nontraditional students as they become
proactive risk takers, and, although their first efforts of going to the university center may

be awkward, the outcome could be positive.

Implications for Student Affairs Administrators

Student affairs professionals share the responsibility with faculty and academic
administrators for providing conditions that engage students in purposeful activities such
as using the library, laboratories and joining student organizations. Concerning
nontraditional students, the researcher found that each of the seven indicators of
resilience was linked to one or more of the following indicators of social involvement: (a)
“Would you consider living in an apartment or dormitory if the university provided on-

campus housing?,” (b) “Make friends whose interest are different from yours,” (c)
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“Support classmates’ fundraisers, (purchased raffle tickets, candy, etc.),” and (d) “Visited
the university center’s (bowling alley, pool, game room).” Student affairs professional
have a role in the developing the resilience of nontraditional students. Winfield (2003)
stated, “When we view resilience as a developmental process that can be fostered, than
strategies can be directed toward practice, policy, and attitudes” (p. 3).

Based on the findings of the current research, student affairs administrators could
encourage nontraditional members of student organizations to provide detailed minutes of
their meetings, thus contributing to the development of student resilience. Student affairs
could consider developing policies which recommend that nontraditional students
participate in at least one campus activity or organization. Such participation could
provide an opportunity for nontraditional students to make friends whose interest is
different from their own. Student affairs administrators could encourage nontraditional
student groups to sponsor fundraisers in an effort to increase their resiliency. Student
events could be held in the university center at times when nontraditional student could
participate in such activities as bowling. On-campus housing could be made available to

nontraditional students as a vehicle to develop new friends and enhance their social skills.

Implications for College Professors and University Personnel

Concerning nontraditional students, the researcher found that five indicators of
resilience was linked to one or more of the following indicators of academic
involvement: (a) “Take Detailed Notes in Class,” (b) “Use a computer or word processor
to prepare reports or papers,” (¢) “Ask an instructor for information related to a course

you are taking (grades, make-up assignment, etc.),” (d) “Contribute to a Class
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Discussion,” (e) Use a computer lab or center to improve study or academic skills
(reading, writing, computer lab, etc.),  (f) “Asked a librarian or staff member for help in
finding information on some topic.”

The researcher suggests that college professors could enhance the resilience of
their nontraditional students by encouraging them to take detailed notes during class
lectures. Assignments could be given which require nontraditional students to use the
computer or word processor when preparing reports. The researcher suggests that
instructors encourage their nontraditional students to visit them during their office hours
to discuss their grades and other assignments. Perhaps college professors and university
personnel could encourage nontraditional students to participate in class discussions.
Perhaps more active class discussions could lead to an increase their resilience. College
professors and university personnel could give nontraditional students assignments which
require them to visit the library and computer labs. Increasing library visits and the use of
computers may create opportunities for interaction with the campus staff, which was
found to increase measures of resilience. Tinto (1993) stated “the more frequent and
rewarding interactions are between students and other members of the institution, the

more likely students are to stay” (p. 166).

Recommendations
Based on the finding of this study the researcher recommends that college
professors and university personnel encourage nontraditional students to: (a) take detailed
notes in class, (b) use a computer or word processor when preparing reports or papers, (c)

ask instructors for information related to a course, (d) contribute to a class discussion, ()
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use a computer lab or center, and (f) ask a librarian or staff for help in finding
information on some topic. The recommendations of the researcher are based her
findings that these indicators academic involvement were linked to indicators of
resilience.

Figure 2, describes the researcher-developed model which illustrates the
nontraditional students academic and social involvement in an environment that is
committed to building their personal resilience. The model assumes that nontraditional
students who are living a comfortable life may have a desire to continue their college
education. Based on their personal resiliency, some nontraditional students are able to
return to college, continue their education, and graduate with little disruption or
difficulty. However, for other potential nontraditional students, life’s disruptions may
force them to make some very tough decisions once their lives become out of balance.
The potential nontraditional student may have fall into a place of unbalance, and some
may have choose to remain there. Yet some potential nontraditional students may have
prospered from their life’s disruption gaining new personal insight.

Connor (1992) states, “rather than becoming a victim of change, people who
demonstrate resilient characteristics most often prospered during disorder” (p. 65). The
prosperous individual decides to go beyond their previous unsatisfied existence of being a
potential college student, and makes the decision to return to college. Siebert (1994)
states “people seldom tap into their deepest strengths and abilities until forced to do so by
major adversity” (p. 7). The potential nontraditional students who use adversity to their

advantage may decide to face the challenges of a college education.
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Based on the findings of this study, universities that are committed to developing
the resilience of nontraditional students could encourage them to: (a) ask their instructor
for information related to a course; (b) use a computer or word processor to prepare
reports or papers; (¢) use a learning lab or center to improve study or academic skills, (d)
ask a librarian or staff member for help in finding information on some topic; and (e) take
detailed notes during class. These indicators of academic involvement were linked to
indicators of resilience in nontraditional students. community they

Based on the findings of this study, universities that are committed to developing
the resilience of nontraditional students could encourage them to: (a) live in an apartment
or dormitory if available, (b) make friends whose interests are different from theirs, (c)
support their classmates fundraisers, and (d) visit the university center. These indicators
of social involvement were linked to indicators of resilience in nontraditional students.

The researcher suggests that nontraditional students who are academically and
socially involved on the campus are provided an opportunity to develop greater personal
skills and continued resiliency enhancement. This greater personal awareness and
recognition of personal resilience helps the nontraditional student in the event of other
disruptions. Nontraditional students may return to an unbalanced existence but will have
developed a stronger awareness of self and would be more likely to return to their studies.
Once nontraditional students have graduated from and have benefited from the resilient
community, they may have a desire to give back to the their community. One way in which
nontraditional students may give back may be to share their personal stories of resilience.

This researcher strongly believes that once nontraditional students have an

understanding of their personal resilience, they may have a greater appreciation for life’s
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disruptions. This awareness may come from understanding their personal resilience
strengths. The college degree serves not only as a symbol of their educational

accomplishments but also as a badge of their personal development.

Future Research

Universities are seeing an increase in enrollment of nontraditional students “this
shift in the composition of the collegiate student population necessitates a reciprocal shift
in the services” (Evans, Bonner, & Burns, 2002, p. 84). Future research should be
conducted to study the services needed to assist nontraditional students in developing
their resiliency and increasing their academic and social involvement.

This study did not include African American students on predominantly White
and historically Black private college campuses. Other research is needed to explore the
traditional student at a historically Black university, a historically White university, a
historically Black private university, or a community college. Future studies should also
include campuses that provide on-campus housing. The dynamics of the residential
environment might well play a significant role in understanding the relationship between
resilience and student involvement.

In order to gain a deeper understanding of the complex construct of resiliency,
research that includes a qualitative component would be advantageous. In addition to
analyzing the data from a quantitative perspective, subjects who scored extremely high or
low on the Personal Resilience Questionnaire could be interviewed for the purpose of

clarifying and/or verifying their levels of resilience and student involvement. The
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combination of the quantitative and qualitative approach could augment the research in
this area.

The researcher also suggests that other resiliency questionnaires be considered for
future studies. The length of this questionnaire was a concern for many of the
respondents, which may have contributed to the fact that so many were discarded. Other
academic and social involvement indicators may be considered. The indicators used in
this study were selected because the university in this research was a commuter campus
and involvement indicators were customized for that campus environment.

Additional research should include a study based on the gender of the
nontraditional student. Are nontraditional females more resilient than males and if so in
which of the seven resilience indicators do males and females differ most? In
understanding how males and females differ based on their resiliency characteristics and
their academic and social student involvement, university administrators can develop
recruitment and retention strategies for their nontraditional students. Statistical analysis
of the resilience indicators in regard to gender would also provide a framework for
student affairs administrators in planning optimum programming for their female and
male nontraditional students.

A final recommendation for future research is to expand the study by including
White students and other ethnic groups. Other areas of study might investigate the
relationship of resiliency and student involvement among international students. The

inclusion of other groups would increase the generalization of the results.
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UNIVERSITY

May 5, 2005

Adrell Pinkney
3817 Timberview Lane
Harvey, LA 70058

Re: IRS Docket #05-086: A Study of the Correlation of Personal Resiliency
and Student Involvement of Nontraditional Commuter Students at a Historically
Black University

Dear Ms. Pinkney:

The above referenced project was reviewed and approved via administrative review
on May 3, 2005 in accordance with 45 CFR 46.101 b(2). Continuing review is not
necessary for this project. However, any modification to the project must be reviewed
and approved by the IRS prior to implementation. Any failure to adhere to the
approved protocol could result in suspension or termination of your project. The IRS
reserves the right, at anytime during the project period, to observe you and the
additional researchers on this project.

Please refer to your IRS number (#05-086) when contacting our office regarding this
application.

Thank you for your cooperation and good luck to you in conducting this research
project. If you have questions or concerns, please contact me at
imiller@research.msstate.edu or 325-5220.

Sincerely,

;E.m. .‘WPL\@/\/\
Jonathan E. Miller IRS Coordinator
cc: Joe Underwood

Office of Regulatory Compliance
P. 0. Box 6223, 8.4 Morgan Street. Mailstop 9563 « Mississippi State, M3 39762  (662) 325-3294- FAX (661) 325-8776
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SOUTHERN UNIVERSITY AT NEW ORLEANS
6400 Press Drive New Orleans, LA 70126
(504) 286-5395
FAX (504) 286-5390

March 10, 2005

ATTN: Tracy Arwood, IRB Director Mississippi State University
8A Morgan Street
Mississippi State, MS 39762

RE: Adrell Pinkney (#433925661)
Major/Area: Counseling Education
Major Professor:  Dr. Joel Ray Underwood

Dear Ms. Arwood,

Please allow this Communiqué to serve as a written authorization for the above-referenced
student to complete her research studies on the campus of Southern University at New
Orleans. She and her advisor have provided adequate information regarding her study and its
limited usage. Therefore, she has been approved to complete her surveys utilizing the
students on this campus.

If any further information is needed, please feel free to contact me at 504.284 5464, With

warm regards, I remain

Sincerely yours,

Stacey L. Thomas, Chair Internal Review Board

cc: Adrell Pinkney
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connerpartners”

1230 Peachtree St., Suite 1000, Atlanta, GA 30309 T¢. 404.564.4800 ™ 404.564.4850
WWww.connerpartners.com

February 25, 2005
To whom it may concem:

Adrell L. Pinkney, as a representative of Mississippi State University and under
the supervision of Dr. Joe Underwood, has the pemmission of Conner Partners to
use the Personal Resilience®™ Questionnaire in the research project she has
proposed for her dissertation in Ph.D. in College/Postsecondary Student Counsel
and Personal Services program.

The measure in its entirity cannot be included in the write up the research; only
sample items from the scale may be included.

Sincerely,

Amanda L. Gettler
Research Associate
Conner Parthers

Raszarch and experieince from ODR®
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Adrell Lawrence Pinkney
3817 Timberview Lane
Harvey, LA 70058

March 3, 2005

Dr. Thomas Herbert
Chair, Human Subject Research

Southern University at New Orleans
CAMPUS

Dear Dr. Hebert:

I am a doctorial candidate in Counselor Education at Mississippi State University in
Starksville, MS. My dissertation topic is “A Study of the Correlation or Personal
Resiliency and Student Involvement of Nontraditional Commuter Students at a
Historically Black University.” The purpose of this study is to enhance our
understanding of African American, nontraditional, commuter, students and their level of
involvement in campus events.

I am writing to request your approval to conduct this research with students at your
university. This study will involve the completion of two enclosed anonymous surveys
by non-traditional students enrolled in your undergraduate programs. After the purpose
of the research is explained, students will be given the option of participating. The
survey takes approximately 30 minutes to complete.

As a responsible researcher, [ would not attempt any research that would negatively
affect the university or the students. I feel that the research will have a positive impact on
the university, in that the results of this study will be made available upon your request,
may be used to guide decisions on how to optimize your students’ successful
matriculation in college.

I would appreciate your positive consideration to this request. It would e helpful if you
would provide a response as soon as possible, so that I may begin collecting the data

immediately. If you have any questions, please contact me at (504) 340-2480.

Sincerely,

Adrell Lawrence Pinkney
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Adrell Lawrence Pinkney
3817 Timberview Lane
Harvey, LA 70058

Southern University at New Orleans
CAMPUS

Dear Instructor:

I am a doctoral candidate in Counselor Education at Mississippi State University in
Starksville, MS. My dissertation topic is “A Study of the Correlation of Personal
Resiliency and Student Involvement of Non-Traditional Commuter Students at a
Historically Black University.”  The purpose of this study is to enhance our
understanding of African American, nontraditional, commuter, students and their level of
involvement in campus events.

I am writing to request your approval to conduct this research with students in your class.
The study will involve the completion of two enclosed surveys by nontraditional students
enrolled in your undergraduate programs. After the purpose of the research is explained,
students will be given the option of participating. The survey takes approximately 30
minutes to complete.

As a responsible researcher, I would not attempt any research that would negatively
affect the university or your students. I feel that the research will have a positive impact
on the students, in that they may come to understand that their in-class and out-of-class
activities are valuable to their college experience. They may also start to realize their live
changes have a positive effect on their decision to attend college. Results of this study
will be made available upon your request.

I would appreciate your positive consideration to this request. It would be helpful if you

would provide a response as soon as possible, so that I may begin collecting the data
immediately. If you have any questions, please contact me at (504) 340-2489.

Sincerely,

Adrell Lawrence Pinkney
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Participant:

Your responses to this survey are anonymous; however, in an
effort to track both the Student Demographic Questionnaire
and the Personal Resiliency Questionnaire | will need the
following tracking data.

Please indicate the last four digits of your social security
number. (Only one digit per box.)

Please indicate the last four digits of your cell phone number.
If you do not have a cell phone, please indicate 0000.
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STUDENT DEMOGRAPHIC QUESTIONNAIRE

Please complete this questionnaire by providing the information requested or by
checking the appropriate blank. Please complete every item.

PERSONAL

1. Gender: 1. M 2. F

2. Age: 1. 20 2. 21 3. 22. 4. 23 24 and older
3. Ethnic Background: 1. Black/African American 2. Other

4. Marital Status: 1. Single
2. Married/Separated/Widowed/Divorced

5. Do you have any children?

1. Yes_ 2. No
6. Enrollment Status: 1. Full-time 2. Part-time
7. Have you completed 12 or more semester hours?

1. Yes 2.No
8. Do you work more than a total of 30 hours per week (either on or off campus)?

1. Yes 2. No

9. Did you enroll in a college/university immediately after graduation from high
school?

1. Yes 2.No
10. Classification:
1. Freshman 2. Sophomore 3. Junior 4. Senior

11. Did either of your parents graduate from a four-year college/university?

1. Yes 2. No
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ACADEMIC

Please indicate your response with one of the following options:
1. Never 2. Occasionally 3. Often 4. Very Often

12. Ask your instructor for information related to a course you are taking
(grades, make-up work, assignment, etc.).

1. Never 2. Occasionally 3. Often 4. Very Often
13. Use a computer or word processor to prepare reports or papers.
1. Never 2. Occasionally 3. Often 4. Very Often

14. Use a learning lab or center to improve study or academic skills
(reading, writing, computer lab, etc.).

1. Never____ 2. Occasionally 3. Often____ 4. Very Often___
15. Memorized formulas, definitions, technical terms and concepts.

1. Never____ 2. Occasionally 3. Often__ 4. Very Often__
16. Asked a librarian or staff member for help in finding information on some topic.

1. Never____ 2. Occasionally 3. Often__ 4. Very Often__
17. Worked on a class assignment, project, or presentation with other students.

1. Never____ 2. Occasionally 3. Often__ 4. Very Often__
18. Take detailed notes during class.

1. Never____ 2. Occasionally 3. Often___ 4. Very Often__

19. Contribute to class discussion.

1. Never____ 2. Occasionally 3. Often__ 4. Very Often__
20. Explained material from a course to someone else (another student, friend, family).

1. Never____ 2. Occasionally 3. Often__ 4. Very Often__
21. Searched the World Wide Web or internet for information related to a course.

1. Never 2. Occasionally 3. Often 4. Very Often
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SOCIAL

22. Have you been on a date or group outing with a member of your class away from

23

24

25.

26

27

28

29.

30.

31

the University (movie, bowling, concert, dance, etc.)?
1. Never____ 2. Occasionally 3. Often__ 4. Very Often__
. Communicate with classmates outside of the classroom (telephone, email, visits).
1. Never____ 2. Occasionally 3. Often_____ 4. Very Often___

. Serve as a participant in the homecoming coronation and/or attended any
homecoming events.

1. Never 2. Occasionally 3. Often 4. Very Often
Attended a Greek organization interest meeting, stomp show, or party.
1. Never 2. Occasionally 3. Often 4. Very Often

. Attend meeting of a campus club, departmental organization, or student government
group.

1. Never____ 2. Occasionally 3. Often____ 4. Very Often__
. Make friends whose interests are different from yours.
1. Never____ 2. Occasionally 3. Often_____ 4. Very Often___
. Supported classmates’ fundraisers, (purchased raffle tickets, candy, etc.).
1. Never____ 2. Occasionally 3. Often____ 4. Very Often___
Visit the university center’s (bowling alley, pool, game room).
1. Never____ 2. Occasionally 3. Often____ 4. Very Often__
Have you gone to lunch with a classmate?
1. Never____ 2. Occasionally 3. Often_____ 4. Very Often___

. Would you consider living in an apartment or dormitory if the university provided
on-campus housing?

1. Never 2. Occasionally 3. Often 4. Very Often
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10.

Protocol Checklist
YES

Packet included consent form, Student Demographic

NO

Questionnaire, Personal Resiliency Questionnaire
scantron, pencil.

Informed consent form for study read by researcher.

Student instructed to provide the last four digits of

their social security number and the last four digits
of their telephone number.

Researcher provided instructions on how to complete
the Student Demographic Questionnaire.

Students completed the Student Demographic
Questionnaire. Researcher circulated among students
to answer any questions and to make certain all
questions were answered.

Researcher provided instructions for completion of the

Personal Resiliency Questionnaire. Researcher
circulated among the students to answer any questions
And to ensure all questions were answered.

Researcher collected the Tracking Data Form,

Student Demographic Questionnaire, the
Personal Resiliency Questionnaire, and the scantron.

Personal Resiliency Questionnaires were mailed to

Connor Partners for scoring.
Personal Resiliency Questionnaires and Student
Demographic Questionnaires files were merged

together.

Completed survey forms were kept in locked file

cabinet.
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Survey Instructions

INTRODUCTION

I am a doctorial student at Mississippi State University in Starksville, Mississippi. [ am
requesting your participation in a study for my doctorial dissertation. The purpose of this
study is to enhance our understanding of student involvement, and student resiliency;
how they bounce back from changes in their lives.

Results of this study will be analyzed and the data will appear in the dissertation.
However, your identity will not be revealed. Participation in this survey is strictly
voluntary and you may discontinue at any time. Please take a moment to review and sign
the consent form.

DIRECTIONS

Please provide the last four digits of your social security number, and the last four digits
of your cell phone number. If you do not have a cell phone, please indicate 0000. Write
only one digit per box.

Your questionnaire will be read by an electronic scanning device, so be careful in
marking your response. Please use only a # 2 black lead pencil. Do not write any
marks on the questionnaire outside the space provided for your answers. Erase cleanly
any responses you want to change. Again, it is very important to answer all questions.

PERSONAL DEMOGRAPHIC QUESTIONNAIRE

This information is necessary to determine how college experiences vary, depending on
student’s age, sex, year in college, whether they have a job, and so forth.

PERSONAL RESILIENCE QUESTIONNAIRE

This questionnaire is designed to assess several characteristics related to personal
resilience, “how you bounce back from life changes”. The items do not have right or
wrong answers. Your answers should reflect what you believe to be true. The usefulness
of this survey depends on your thoughtful responses.

On the information data sheet provided please fill in the circle that best shows how much
you agree or disagree with each item according to the scale below.

It is very important you answer all questions; if you are uncertain about what a question
means, use your best judgment.
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Participant Consent Form
Dear Participant:

This survey is a research project by Adrell Pinkney at Mississippi State University. She
will be conducting a study that will focus on personal resiliency and student involvement.
Please sign below if you are willing to participate in this survey. A description of the
research study follows:

Title of Study: A Study of the Correlation of Personal Resiliency and Student
Involvement of Nontraditional Commuter Students at a Historically Black University

Study Site: Southern University at New Orleans

Name of Researcher(s) & University affiliation: Adrell L. Pinkney, Mississippi State
University

What is the purpose of this research project? The purpose of this study is to examine
the relationship between resiliency and student involvement of nontraditional, African
American, nontraditional, commuter students.

How will this research be conducted? As part of this research you will be asked to
complete two questionnaires during one of our class sessions. The questionnaires will be
analyzed to determine if there is a correlation between resiliency and student
involvement.

Are there any risks or discomforts to me because of my participation? No risk is
expected for this study. The researcher will be present as you complete the survey.

Will this information be kept confidential? All information will be kept confidential.
Only the researcher will have access to any information collected.

Who do | contact with research questions? If you should have any questions about
this research project, please feel free to contact Adrell L. Pinkney at (504) 286-5395.

What if I do not want to participate? Please understand that participation is voluntary,
refusal to participate will involve no penalty or loss of benefits to which you are
otherwise entitled, and the you may discontinue participation at any time without penalty
or loss of benefits.

You will be given a copy of this form for your records.

Participant Signature Date

Investigator Signature Date
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ConnersPartners did not provide the researcher a description of which survey
items were correlated to each of the seven resilience indicators. The following items are
a representation of randomly selected questions from the PRQ.

Personal Resilience Questionnaire
Sample Items

Task that don’t have a simple or clear-cut solution are fun.

I use list to remind me of all the things that need to be done.

I prefer to stick to tried and true clothing styles.

One thing I’m really good at is making sense out of confusing situations.

I feel confused and indecisive when trying to make important decisions in my life.
You should always have a detailed plan before trying to overcome a complex problem.

My friends would gladly help with my transportation or offer a place for me to stay if I
ever needed it.

I am not capable to do the things I’d like to do.
I am powerless to change the things in my life.

I am currently working on several things that I am committed to.
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